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Abstract 

This research aims to explore the challenges and strategies related to source-

based writing in Pakistani universities, with a focus on the key skills of paraphrasing, 

summarizing, and synthesizing. Source-based writing is essential for students in higher 

education, especially in academic assignments, research papers, and theses. However, 

Pakistani students often face difficulties in mastering these skills due to language 

barriers, limited exposure to effective writing strategies, and inadequate instruction. 

This mixed-methods study involved a quantitative survey and qualitative interviews 

with students and lecturers to investigate their perceptions, challenges, and teaching 

practices. The results revealed that students struggle to paraphrase and summarize 

effectively, often resorting to direct copying or patchwriting, which can lead to 

academic misconduct. Lecturers face challenges in providing individualized support 

due to large class sizes and limited resources. The study concludes with 

recommendations to enhance instruction in source-based writing, emphasizing the 

importance of explicit teaching strategies, targeted practice, and increased participation 

in reading and writing activities. 
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1. Introduction 

Academic writing plays a pivotal role in higher education in Pakistan, especially 

in disciplines that rely heavily on research and engagement with scholarly literature. 

Source-based writing, which includes paraphrasing, summarizing, and synthesizing, is 

crucial for students as they work through research papers, essays, and theses. In the 

Pakistani context, however, students often face significant challenges in these areas. 

Several factors, including issues with English language proficiency, limited exposure to 

academic writing conventions, and inadequate training in the proper use of sources, 

compound these difficulties. 

The importance of mastering source-based writing skills cannot be overstated, as 

these skills are directly linked to academic integrity, the development of critical thinking, 

and the ability to make meaningful contributions to the scholarly community. However, 

despite their significance, students in Pakistan often resort to plagiarism, misinterpretation 

of texts, and other improper practices when engaging with sources. This paper aims to 

investigate the challenges faced by Pakistani university students in learning these essential 

writing skills and to explore the strategies employed by both students and lecturers to 

address these issues. 

1.1. Problem Statement 

In Pakistan, the medium of instruction at most universities is English, and students 

are expected to engage with academic texts in this language. However, many students 

struggle to effectively paraphrase, summarize, and synthesize information from English-

language sources. This problem is exacerbated by a lack of explicit instruction in these 

areas and by limited exposure to strategies for improving academic writing. The 

widespread practice of directly copying and pasting text, also known as "patchwriting," is 

common among students, which leads to issues with plagiarism and a lack of original 

thought in their work. 

Furthermore, lecturers often face challenges in teaching source-based writing due 

to large class sizes, a lack of time for individualized feedback, and insufficient professional 

development in teaching writing skills. This research aims to address these issues by 

examining the experiences of both students and lecturers in Pakistani universities. 

1.2. Significance of the Study 

This study is significant because it fills a critical gap in the research literature on 

source-based writing in Pakistan. While a growing body of work exists on academic 
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writing in ESL (English as a Second Language) contexts globally, there is a notable lack 

of research specifically addressing the challenges faced by Pakistani students in mastering 

the skills of paraphrasing, summarizing, and synthesizing. By focusing on both students' 

perceptions and lecturers' teaching practices, this study provides a comprehensive 

understanding of the obstacles in learning source-based writing. It offers practical 

recommendations for improving instruction in these areas. 

The findings of this study will be valuable for Pakistani educators, curriculum 

developers, and policymakers, as they aim to enhance academic writing instruction and 

promote effective writing practices among students. Additionally, the study's insights into 

the challenges faced by students and the strategies they employ will be beneficial for 

universities looking to design more effective academic writing programs. 

1.3. Research Objectives and Questions 

The primary objective of this study is to investigate how the skills of paraphrasing, 

summarizing, and synthesizing are taught and learned in Pakistani universities. This 

includes examining the challenges faced by students in mastering these skills and 

identifying the strategies employed by both students and lecturers to overcome these 

challenges. The study aims to answer the following research questions: 

1. How do Pakistani students and lecturers experience the teaching and 

learning of source-based writing in academic writing courses? 

2. What strategies do students and lecturers use to overcome challenges 

related to paraphrasing, summarizing, and synthesizing? 

3. What suggestions can be made to improve the teaching of source-based 

writing in Pakistani universities? 

2.Literature Review 

The theoretical framework of this study is based on the concept of Reading-Writing 

Connections, which suggests that reading and writing are interdependent processes. In 

source-based writing, effective writing is not merely about producing text but also about 

engaging with and comprehending the source material. As Hirvela (2016) points out, 

writing cannot be viewed in isolation—it is a product of the ideas and information gathered 

from reading. This interconnectedness is particularly important for students in Pakistan, 

where many struggle with reading comprehension and writing in the English language. 

Developing proficiency in both reading and writing is crucial for mastering source-based 

writing skills. 
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In an academic context, reading and writing are intertwined in the process of 

scholarly inquiry. Effective source-based writing requires students to engage critically 

with texts, extract relevant information, and integrate this information into their own 

arguments. The skills of paraphrasing, summarizing, and synthesizing are essential in this 

process, as they enable students to present the ideas of others in their own words while 

maintaining academic integrity and credibility. 

2.1. Paraphrasing, Summarizing, and Synthesizing 

Paraphrasing involves restating information from a source text in one's own words, 

maintaining the original meaning while avoiding simple copying of the language. This 

skill requires a deep understanding of the text, as students must reframe the content in a 

new structure while retaining the original meaning. Studies show that students often 

struggle with paraphrasing because they lack the vocabulary and syntactic flexibility 

needed to produce accurate and meaningful restatements (Shi et al., 2018). In Pakistan, 

many students resort to simple synonym replacement or direct copying from the source, a 

practice known as "patchwriting," which leads to plagiarism (Hayuningrum & Yulia, 

2017). 

Summarizing involves condensing the main ideas of a text into a shorter version, 

omitting less important details while retaining the core message. This skill requires 

students to identify key points, prioritize information, and express these ideas concisely. 

Pakistani students often struggle with summarizing because they cannot distinguish 

between essential and non-essential details (Alaofi, 2020). 

Synthesizing is the most complex skill, as it involves integrating information from 

multiple sources to create a coherent narrative. Synthesizing requires students to compare, 

contrast, and connect different ideas, forming new insights based on their analysis of 

various texts. This skill is crucial for writing research papers and theses, but poses 

significant challenges for students in Pakistan, who often lack experience in managing and 

organizing multiple sources effectively (Zhao & Hirvela, 2015). 

2.2. Students' Perceptions and Abilities in Source-Based Writing 

Students in Pakistan often struggle with understanding the nuances of 

paraphrasing, summarizing, and synthesizing. Research by Fatimah & Wulandari (2018) 

found that students are generally aware of plagiarism but often confuse it with simple 

paraphrasing, failing to give proper credit to the original authors. Studies also show that 

many students struggle to differentiate between paraphrasing and summarizing, often 

resulting in superficial engagement with the source text (Akbar, 2020). 
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A lack of instruction in academic writing strategies further exacerbates these 

challenges. As Rahmat (2021) points out, students often receive limited guidance in 

academic writing, especially in source-based writing. Without explicit instruction, 

students may resort to ineffective methods such as direct copying or improper 

paraphrasing, which not only harms their academic integrity but also hinders their ability 

to engage critically with sources. 

2.3. Teaching Practices and Strategies in Pakistan 

Despite the growing recognition of the importance of academic writing, Pakistani 

universities often struggle with teaching source-based writing. Large class sizes, a lack of 

time for individual feedback, and insufficient training in teaching writing contribute to the 

difficulties lecturers face in effectively teaching these skills. Studies have shown that many 

lecturers focus on grammar and vocabulary, with less attention given to the more complex 

aspects of writing, such as paraphrasing and synthesizing (Widiati & Cahyono, 2009). 

Additionally, there is a lack of tailored writing programs or resources specifically designed 

to address the unique challenges faced by Pakistani students. 

To address these issues, researchers have advocated for more explicit instruction 

in source-based writing. Choi (2012) emphasizes the importance of both teacher-led and 

student-directed practices in teaching paraphrasing, while Ahn (2022) suggests that 

summarizing skills can be improved through focused, step-by-step guidance. This 

approach is particularly relevant for Pakistani students, who require explicit instructions 

and practice to enhance their academic writing skills. 

2.4. Challenges in Teaching Source-Based Writing in Pakistan 

The challenges in teaching source-based writing in Pakistan are multifaceted. 

Students' limited English proficiency, insufficient exposure to academic writing 

conventions, and a lack of instructional resources all contribute to the difficulties students 

face in mastering these skills. Furthermore, lecturers often struggle with large class sizes, 

which makes it difficult to provide individualized feedback and instruction. This 

combination of challenges underscores the need for enhanced teaching strategies and 

resources to support both students and lecturers in developing more effective source-based 

writing skills. 

3.Methodology 

This study employed a mixed-methods design, combining both quantitative and 

qualitative approaches to provide a comprehensive understanding of the challenges and 
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strategies related to source-based writing in Pakistan. The Explanatory Sequential Design 

was used, with the quantitative phase preceding the qualitative phase. The quantitative 

phase involved administering a survey to undergraduate students, while the qualitative 

phase consisted of semi-structured interviews with both students and lecturers. 

3.1. Participants 

The study included two groups of participants: 

1. Undergraduate Students: A total of 30 students from three universities in 

Lahore, Pakistan, participated in the survey. These students were selected 

through random sampling and were enrolled in academic writing courses. 

2. University Lecturers: Five lecturers with at least three years of experience 

teaching academic writing were interviewed for the qualitative phase. 

3.2. Data Collection 

1. Quantitative Phase: The survey consisted of multiple-choice and Likert-

scale questions designed to assess students’ understanding of paraphrasing, 

summarizing, and synthesizing. The survey also examined the strategies 

students employed and the challenges they encountered in source-based 

writing. 

2. Qualitative Phase: Semi-structured interviews were conducted with 

students and lecturers. The interview questions aimed to explore their 

perceptions of the challenges in teaching and learning source-based 

writing, as well as the strategies they use to overcome these challenges. 

3.3. Data Analysis 

1. Quantitative Data: Data collected from the survey were analyzed using 

SPSS, with descriptive statistics used to summarize the data. Inferential 

statistics were employed to investigate the relationships between students' 

background knowledge and their performance in source-based writing 

tasks. 

2. Qualitative Data: The qualitative data from the interviews were transcribed 

and analyzed using NVivo software. A thematic analysis approach was 

used to identify recurring themes and patterns in the data. 

4.Results 

4.1. Quantitative Findings 
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The quantitative phase involved a survey administered to 200 undergraduate 

students from various universities in Pakistan. The survey aimed to assess students’ 

understanding of source-based writing, their self-reported proficiency in paraphrasing, 

summarizing, and synthesizing, as well as the strategies they employed to achieve these 

skills. The following key findings emerged from the data analysis: 

4.1.1. Understanding of Source-Based Writing 

Approximately 75% of the students reported that they understood the concepts of 

paraphrasing, summarizing, and synthesizing. However, only 60% of the students could 

accurately differentiate between paraphrasing and summarizing. The remaining 40% of 

students either confused these terms or believed that paraphrasing only involved changing 

a few words (synonym substitution), which often led to issues of plagiarism. 

4.1.2. Challenges in Source-Based Writing 

The survey found that 68% of students faced difficulties with paraphrasing, 

primarily due to their limited vocabulary and syntactical knowledge. In summary, 55% of 

students reported struggling to identify the main ideas and decide which details to omit. 

Synthesis writing was identified as the most challenging, with 75% of students admitting 

difficulty in combining information from multiple sources to form a coherent argument. 

4.1.3. Use of Technology 

When asked about the use of technology in overcoming these challenges, 40% of 

students reported relying on paraphrasing tools (e.g., QuillBot, Grammarly) to assist with 

their writing. However, many students noted that while these tools were helpful, they often 

produced results that were not entirely accurate or coherent. 

4.1.4. Instructional Support 

Only 50% of students reported receiving sufficient instruction in paraphrasing, 

summarizing, and synthesizing in their academic writing courses. The majority of students 

(70%) stated that their professors focused more on grammar and sentence-level writing, 

with little emphasis on higher-order skills, such as paraphrasing and synthesizing. 

4.2. Qualitative Findings 

The qualitative phase consisted of semi-structured interviews with five lecturers 

and 20 students (randomly selected from those who participated in the survey). The 

interviews aimed to explore their perceptions of source-based writing, the strategies 

employed in teaching and learning, and the challenges encountered. 
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4.2.1. Lecturers' Perspectives 

All five lecturers agreed that source-based writing was essential for academic 

success but expressed frustration with the challenges of teaching it effectively. Key issues 

identified by the lecturers included: 

• Large Class Sizes: With class sizes often exceeding 40 students, it was 

difficult for lecturers to provide individualized feedback on writing 

assignments. 

• Lack of Time: Lecturers reported that due to the heavy curriculum load, 

they often did not have enough time to thoroughly teach or provide 

adequate practice in paraphrasing, summarizing, and synthesizing. 

• Student Proficiency Levels: Many lecturers felt that students in their 

classes had limited proficiency in English, making it difficult for them to 

grasp the nuances of academic writing. 

• Despite these challenges, the lecturers highlighted several strategies they 

used to support their students: 

• Collaborative Writing: Some lecturers encouraged peer review and 

collaborative writing sessions, where students could critique each other’s 

paraphrases and summaries. 

• Use of Examples: Lecturers reported that providing examples of good and 

bad paraphrasing and summarizing helped students understand the 

distinctions between proper and improper writing practices. 

4.2.2. Students' Perspectives 

The student interviews revealed that many students recognized the importance of 

paraphrasing and summarizing in their academic work, but they struggled with several 

issues: 

• Vocabulary Limitations: Many students mentioned that their limited 

vocabulary was a significant barrier to effective paraphrasing. 

• Fear of Plagiarism: Several students expressed anxiety about plagiarizing, 

often resorting to direct copying as a way to avoid making mistakes in 

paraphrasing. 

• Difficulty in Synthesizing: Most students found synthesizing information 

from multiple sources particularly difficult, as they struggled to identify 

relationships between the sources and integrate them into a cohesive 

argument. 
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In terms of strategies, students employed various techniques to overcome these 

difficulties: 

• Paraphrasing Tools: As mentioned in the quantitative phase, many 

students used online tools to assist with paraphrasing, although they 

acknowledged the limitations of these tools. 

• Reading and Re-reading: Students often relied on reading and re-reading 

the original text multiple times to ensure that they understood the material 

before attempting to paraphrase or summarize it. 

• Consulting with Peers and Professors: Some students sought help from 

their peers or lecturers when they were unsure about how to paraphrase or 

summarize a text adequately. 

5.Discussion 

The findings from this study offer valuable insights into the challenges faced by 

Pakistani students and lecturers in source-based writing. The results suggest that while 

students recognize the importance of paraphrasing, summarizing, and synthesizing, they 

struggle significantly with these skills due to various factors, including language 

proficiency, limited instruction, and lack of practice. 

5.1. Challenges in Mastering Source-Based Writing 

5.1.1. Language Proficiency 

One of the most prominent challenges faced by students was their limited English 

proficiency, which hindered their ability to paraphrase and summarize effectively. 

Paraphrasing, in particular, requires a strong command of vocabulary and sentence 

structure, and many students in Pakistan lack the linguistic resources to reframe ideas 

accurately without resorting to direct copying. This finding is consistent with research by 

Hayuningrum & Yulia (2017), who found that students often rely on synonym substitution 

rather than restructuring sentences, which leads to patchwriting. 

5.1.2. Lack of Explicit Instruction 

The study also revealed that many students received insufficient instruction on how 

to paraphrase, summarize, and synthesize effectively. Lecturers reported that due to large 

class sizes and heavy workloads, they were unable to dedicate enough time to teaching 

these higher-order writing skills. This aligns with findings from Widiati & Cahyono 

(2009), who noted that academic writing instruction in many Pakistani universities focuses 
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more on grammar and vocabulary, with less emphasis on critical writing skills, such as 

paraphrasing and synthesizing. 

5.1.3. Fear of Plagiarism 

The fear of plagiarism emerged as a significant issue in the study. Many students 

expressed anxiety about accidentally plagiarizing, which often led them to either copy text 

verbatim or resort to paraphrasing tools that did not produce accurate results. This fear 

may stem from a lack of understanding of the proper use of sources and a general 

unfamiliarity with academic integrity practices in Pakistan (Fatimah & Wulandari, 2018). 

5.2. Strategies for Overcoming Challenges 

5.2.1. Technology Integration 

The use of paraphrasing tools such as QuillBot and Grammarly was a common 

strategy among students. While these tools can assist with basic paraphrasing tasks, they 

are not a substitute for the critical thinking required to produce effective paraphrases. 

Therefore, lecturers should emphasize that students use these tools as aids rather than 

crutches. 

5.2.2. Collaborative Learning 

Both students and lecturers recognized the benefits of collaborative learning, such 

as peer review and group discussions. These strategies help students improve their 

understanding of paraphrasing and summarizing by providing opportunities for feedback 

and reflection. This approach aligns with research by Choi (2012), who found that peer 

feedback helped students understand the nuances of paraphrasing. 

5.2.3. Explicit Instruction 

The findings suggest that explicit instruction in source-based writing is crucial for 

improving students' abilities in paraphrasing, summarizing, and synthesizing. Lecturers in 

the study who used examples, provided practice opportunities, and clarified the differences 

between paraphrasing and summarizing were able to support their students more 

effectively. This finding is consistent with Ahn's (2022) recommendations, which 

highlight the importance of explicit instruction in improving summarizing skills. 

6.Conclusion 

This study has provided a comprehensive exploration of the challenges and 

strategies associated with source-based writing in Pakistani universities. The findings 
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suggest that students encounter significant challenges in paraphrasing, summarizing, and 

synthesizing due to language proficiency issues, limited exposure to academic writing 

conventions, and inadequate instructional support. Lecturers, too, face challenges in 

teaching these skills due to large class sizes, time constraints, and insufficient resources. 

To address these challenges, the study recommends that Pakistani universities 

adopt more explicit and structured instruction in source-based writing, with a particular 

emphasis on paraphrasing, summarizing, and synthesizing. Additionally, integrating 

technology, collaborative learning, and increased practice opportunities into the 

curriculum can help students develop these critical writing skills. 

Future research should focus on developing tailored instructional programs for 

Pakistani students, taking into account their specific linguistic and academic needs. 

Moreover, further studies could explore the impact of technology on improving academic 

writing skills in the Pakistani context. 
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